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Kiah supports his school 
faction - his way. 

 
Kiah Gearing isn’t his school’s best athlete, 
but he doesn’t let that stop him from piling 
up the points for his faction.  
 
KIah is on a mission to acquire as many 
donated books as possible, for which faction 
points are earned, to be placed in each 
classroom for students to use without going 
to the library.  
 
The school is keen to accumulate many 
‘classroom’ books  and Kiah is taking 
advantage of the faction point incentive.  

He has managed to find 3 collection points 
for the donated books, including the office of 
local MLA, Frank Alban.  

Already Kiah’s number of books are in the 3 
figures… he wishes to reach 1000 and thus be 
awarded 1000 points for his faction.  
 
Never short of ideas, Kiah has a proposal to 
put to his school faction, Irwin, which has no 
mascot.   However he wants to reach his first 
milestone of 1000 books before unleashes his 
next flash of brilliance! 
 
Good luck Kiah!  
 
In case you would like to donate, the other 
collection points for Kiah’s books, besides 
Frank Alban’s office, are ‘That Movie Place’ in 
Bullsbrook and the Swan Valley Café.     
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Visual Learners of Jigalong  
 
Frank Johnston 

Ten weeks in the remote settlement of 
Jigalong allowed me to witness the  
visual - spatial skills of local students 
being used to great effect. 
 
Jigalong is situated east of Newman, in the 
Pilbara desert regions where traditional no-
madic lifestyles were common not so many 
decades ago.   It is also was featured in the 
recent popular movie, Rabbit Proof Fence.   

Because of thousands of years of evolution in 
the Australian environment, with no written 
language and reliance upon 3D clues to un-
derstand their world, it is thought the tradi-
tional aboriginal people may be largely visual
-spatial learners rather than auditory -           
sequential which is characteristic of most 
people who have no problems with spelling, 
reading, phonics and so on.   
 
 

 
 

Teacher Robyn Robinson, herself dyslexic and  
a strong V/S learner, provides the Martu 
indigenous students with learning programs 
which are heavily biased towards hands on, 
3D, creative and visual activities which all the 
students enjoy and in which they love to 
participate. 

 
 

In classes where students have more oppor-
tunities for practical participation both inter-

est and success seem to be at a very high 
level.   Robyn Robinson initiated the con-
struction of a Yarning Circle, a place where 
both school members and community mem-
bers could meet, chat, light a fire, cook a 
meal, run a lesson, just enjoy being together.   
 
Students helped to build the Yarning Circle 
and produced works of art to enhance and 
mark the site.  
 
Although V/S learners do so more easily with 
3D clues and visual aids, they can also master 
the 2 dimensional world of print, numbers, 
letters and symbols.  

 
Given the opportunity, these masters of the 
desert, who enjoy traditional hunting and 
traditional bush foods, quickly master mod-
ern electronic tools and western machinery 
as well as the symbolic world of letters, num-
bers, punctuation and other signs.  

Kiah with his mother Lois (centre), Shauna and 

Frank Alban, MLA, plus some donated books 

Marshall quickly learnt to use                     

the electric plane with ease. 

Jarris planned, designed and      

completed his own art work 

The Yarning Circle with fire lit,                              

ready for use. 

Kangaroo tails ready for the fire pit  



 

Robyn Robinson knew she 

was dyslexic and for many 

years relied upon friends to 

help her decipher forms and 

pages of writing in order to 

pass her exams and qualify 

from University as a teacher. 

In a chance conversation in 

2013 Robyn learned there was 

a possible solution, a way, per-

haps, to resolve her difficulties with 

dyslexia.  

Rather than be told she was lazy or in 

some way less than other people, Robyn 

learned instead of her extraordinary 

skills and talents plus a way to overcome 

and master her confusion over letters 

and symbols.   

At 49 it was a big step for Robyn to go 

back to re-learning the alphabet 

and many of the ‘little words’ 

and symbols at the heart of her             

dyslexic confusion.  

But the results speak for them-

selves, and Robyn tells her story 

through her favourite mediums, 

paint, crayon and paper.  

In January this year when Robyn 

did her Davis Program with            

Annette, as her illustration 

shows, new light and understanding 

came into her life and Annette was 

able to honestly tell Robyn what marvel-

lous talents she has.   

Robyn bridges past troubled waters 

Annette and Robyn’s illustrated story                                  

with bridges of understanding  

Fuzzy Figures  
Q: Instead of clay, could pipe cleaners be used for Symbol Mastery of 
letters and numerals?  
 
 
 
 
 
 
 
 
 
 
A: Is there a specific reason that you want to use pipe cleaners? We 
think clay is best because of its tactile sensation as well as its 3-
dimensionality.  
 
For more complex modelling, clay is far more versatile, providing the 
opportunity to create more detailed models, which may be far more 
memorable for the person doing the modelling.      Working with clay 
can also help build small motor control and strength in the hands of 
a child who has difficulties with handwriting or similar problems.    
Use of clay might be particularly valuable with de-triggering the 
alphabet, because problems with letter formation that are clear with 
clay may not be as apparent to the helper or support person if pipe 
cleaners are used.  
 
However, the key idea is that the individual be able to build a 3-
dimensional model.     Sometimes we have clients who have a tactile 
aversion, unusual sensitivity or allergy that makes them reluctant or 
resistant to using clay, or a physical disability that makes working 
with clay particularly challenging.     In that case, use of an alternative 
modelling media, including pipe cleaners, could make sense.         It 
might also be a nice alternative to help reignite motivation for a 
student who has already worked through many word models with 
clay and seems to be losing interest, or for someone would like to 
combine clay modelling at home with another option for times when 
clay is impractical or unavailable.  
 
Davis Facilitators have been using clay for more than 30 years and 
know from experience that it works.  

 

A Gift Without Symptoms 
Q: I have a question - I’m a linguist, busy with my PhD in historical 
linguistics.     We have severe dyslexia in the family, and my mother 
bought The Gift of Dyslexia a couple of years ago.  I read the book 
out of curiosity, and to my surprise found that I associate very much 
with some of the thinking processes described in the book. 
 
However, I’ve never experienced problems in reading and writing. I 
did some deep thinking about the matter, and realized I intuitively 
found coping strategies for trigger words and some writing processes 
very early on, although these haven’t worked for me with numbers, 
causing me to still experience problems with math.  So, my question 
is:   are there atypical forms or symptoms of dyslexia, and is it still 
dyslexia if reading or learning problems never occurred? 
 
A: We would say that you have the gift of dyslexia, but were 
fortunate not to develop the disability – except perhaps with math.        
 
Dyslexia is not a disease or a brain defect, as reading and writing are 
learned skills, not abilities that are innate within the brain. But 
dyslexia is the result of a different pattern and structure of brain 
development, which is probably genetically influenced, and impacts 
the way dyslexics think and learn. 
 
In general, a dyslexic person will find it hard to learn to read or write 
using standard school instructional methods.  The disability starts 
when the child feels confusion and frustration in school.  Some 
people do not develop the disability because during the early grades 
they were fortunate enough to be in a more flexible school setting 
which better matched their needs, or they were able to work 
through their early frustrations.     Ron Davis says that dyslexia is a 
“self-created” condition.    By that he means that the symptoms each 
person experiences are unique, and influenced by the person’s life 
experiences and the way in which the person reacted or responded 
to those experiences.    
 
Of course he does not mean that anyone creates their symptoms on 
purpose -  just that the particular pattern of symptoms and strengths 
are a function of the way the “self” perceives and responds to the 
environment.  


